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ABSTRACT 

This manual is designed to assist teacher preparation 
institutions in developing program plans that enhance the quality of 
teachers. Part 1* **Timeline of Events in Program Development* 
Documentation and Evaluation*** indicates* in chart form* a sequence 
of events* persons responsible for these events* and the suggested 
required information from each event. Part 2* **Program Information 
and Documentation*** describes procedures for submitting program plans 
to the California Commission for Teacher Preparation and Licensing 
and provides guidelines for developing necessary program information 
regarding requirements for institutional involvement* professional 
education courses* professional competence* and reading courses. Part 
3 presents the guidelines as adopted April 1972 by the commission. A 
glossary of terms used in the manual is provided. (PD) 
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INTRODUCTION 



The commission for Teacher Preparation and ^c^'^^^'J^ believes 
Sat quality of education can enhanced by .mprovxng 
the aualitv of teachers. This manual is designed to assist 
SSc8« p^pSratton i»=titutions in deveXopin, such P^^ pl».« 
and should be used to prepare and submxt a P";"^?" *pp"T" 
tevlew Document for Commission evaluation. The Information 
in the manual is presented in three parts. 

I. Tl««li«e of EV8 n>« in P'^g"'". CTi°!^"jI-^r°"n- 
t.ih«>4An an A ' fevaiuation The timeiine maxcates, a.n 

feh^fom. a^qSnS; ot events , persons responsible for 
uieH e^lnts, and the suggested required information from each 
event. 

Part II. ?rrTTrn>TT r^^^^^^^'^n and Documentation. This section 
dSscrib^s / in detail, the necessary documentatio n needed to 

sSbSit7for approval: program nj^"-, ^^'f irseTio^^'^SfTarV 
tional seotember, 1974 . The guidelines in Section B of Part 
I I are described to ass ist users of the manual in developinq 
and supplyina necessary program information. 

1. Bach guideline is numbered so that reference can be 
made to an identifiable statement easily. 

2. Most policy and Implementation stataments are followed 
by framed explanatory notes found helpful in using 
the nulrlellnee In program development. 

3. Each implementation statement is followed by a series 
of "items" indicating acceptable documentation. 

Part III. Appendices . The guidelines as adopted April 7 ,1^72 
by the com mission fo7 Teacher Preparation and ^i^ensing appear 
in this part. These items are included for reference. 

Guidelines adopted by the Commission contain this introductory 
sentence s 

TO PRODUCE THE BEST QUALITY OF TKACHKRr, J*^;*^^^!';;!^;^";*^ J'^ 

CONFORM WITH THE GOALS OF THE HTATK ^^^^^^R^^^^ J/^^^Sm f f 
AND THE LEGAL REOUIREMKNTS OF THE STATE OF CALIF0Rf4IA,; 
TOE PROFESSIONAL PRLPARATION PROr.RAM rUBMlTTHD FOR COM- 
MISSION APPROVAL MUST BE CONSISTENT WITH THE FOLLOWING 
POLICIES INCLUDED HEPXIN. 
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DEPINITIOM OP TERMS USED IN THE MANUAL 



ADMISSIO>^ TO CANDIDACY - The point at which Initial selection and 
screening have been completed and the student is formally 
included in the continuous monitoring and evaluation process. 

COMPETENCE - The attainment of required ability or qualities at a 
pre~de te rmined level of acceptability. 

CONCURRENT COURSE WORK - Course work or other program elements taken 
during the student teaching experience that directly supports 
that expetience. 

• 

COORDINATION •> An act of relating and integrating action* process or 
condition which must include specification of the responsible 
person or committee. 

CROSS-CULTURAL - Extending over one or more groups or classes different 
from one's own environment. 

EVIDENCE - Verification in written or printed form which furnishes 
proof of^ existence » process, or rationale. 

FIELD EXPERIENCE - Those experiences and activities ich place the 
teacner**candidate in direct contact with public .chool and 
community environments and persons. 

FORMAL STATE^ff:NT OF INTENT - A written communication to the Commissi'^n 
for Teacher Preparation and Licensing signed by the president t 
the institution requesting a formal relationship with the 
Commission. The communication serves as a basis for program 
development and review. 

GUIDELINE ELEMENT - The first-level imolementation factors contained 
in program development and aoproval guidelines adopted by the 
Commission for Teacher Preparation and Licensing. 

MONITORING - Systematic observation and review of candidate program 
or process development and effectiveness. 

PERFORMANCE - Action that follows established pattern or procedure 
or which fulfills agreed-upon requirements. 

PRCRSQUISITE PROGRAM - That part of the professional preparation 
program tne candidate must complete prior to entering the 
student teachinq experience. 

PROFESSIONAL PREPARATION GUIDELINES - Policy and implementation 
statements adopted by the Commission for Teacher Preparation 
and Licensing which constitute criteria for development and 
approval of both multiple subject and single subject 
professional preparation programs. 
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PROGRAM APPROVAL REVIEW DOCUMENT - A written description of 
the Institution's program (s) for which Commission 
approval is sought. The description is provided in a 
format defined by the Commission and substantiates 
equivalency of the program to the guidelines. 

PROGRAM DEVELOPMENT - The step-by-step process which begins 
with cooperative participation in establishing goals and 
objectives and culminates in th^ implementation of a well* 
defined program available to si'vlected candidates. 
Included in the process of prog?ram development is an 
evaluation and regeneration system. 

PROGRAM ELEMENT - Name given to components of the teacher 
education program, such as course, module* unit, 
performance package, or other similar designation. 

RESOURCES - Personnel, facilities, equipment, agencies, money 
ano other things available to support achievement of the 
program goals and objectives. 
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PART I. 



TIMELINE OF EVENTS IN DEVELOPMEMT, 
DOCUMENTATION, AND APPROVAL OF PROGRAM PLANS 
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Section A> Statement of Institutional Intent . Institutions 
wishing to submit program plans for approval that become operative 
in September » 1974 shall file a statement of their intention by 
August I, 1973. This should be a written statement signed by the 
president of the institution addressed to the Commission for Teacher 
Preparation and Licensing and should include the following: 

1. The contact person responsible for all programs 
designated 

2. The types of programs for which aporoval will be 
sought 

3. The projected enrollment in above programs for 1974 & 1975 

4. The expected date of operation 

5. The tentative long--range plans for full implementation 
of other professional preparation programs under the 

Ryan Act. 

Credentials other then those authorized by the Ryan Act will 
not be issued on an initial basis after September 14, 1974.* 
Institutions planning to operate Ryan Act teacher education 
programs during 1974--'75 must have Commission approval for such 
program plans prior to September » 1974. 

Section Prograa Approval Review Ooeunent. The basis on which 
prograBs are to be evaluated and approved is the extent to vhleh 
the Progras Approval Review Doeuaent subsitted provides a stateasAt 
from the President of the institution acknowledging approval of the 
program pXaas» and aeets «a6h eleaeat of the guidelines approved 
by the Ceaalasien for Teaeher Preparation and Lleenslng on 
April 7» 1972. (See Appendix A)» In deserlbing and decnaeating 
prograas« each institution Is asked to present laforaatlon la 
two parts. 

1. A brief over-view of the proposed program showing: 

a. Transmittal letter from President acknowledging approval 
t>. Program goals 

c. Program design - Courses, modu3eft. or nthpr 

experiences offered, timp blocks, sequences of 
experiences. If multiple designs are available 
each should be oiven. 

a* Means by which the program goals are to be achieved 

e. Evaluation design and means 

f . Plans for future program revision and development 
* Unless the candidate is on the institution's control list 
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2. DocumentatioD indicating that the program is in com- 
pliance with the adopted guidelines. The narrative 
for each element should include four essential kinds 
of information as follows s 

a. A description of the ways in which the program 
meets the requirement. 

b» Supporting and identifiable evidence that the 
program meets the requirement as stated. 



Program Approval Review Document Format . The narrative should 
oe presented in the following formats 

X.O Institutional Requirements 



X.l (Policy Statement) 

l*l.l Guideline element 

Element met as follows : Your description 

(2 .a above) 

Supporting evidence : Your supporting 
documents cited with location noted 

(2.b above) 

Element not met as follows g Your description 

(2.C above) 

Plan for full compliance t Timeline and events 

(2»d above) 

1.1.2 (Next guideline element) 
etc. » • . 



The guidelines presented are serially numbered. Each element 
has explanatory notes and examples of acceptable evidence for 
documentation . 




A statement of ways in which the program is at 
variance with the guideline element. 



A plan for modifying the program to meet each 
guideline element requirement not fully met. 
The plan should include a time->frame» means » 
and a scheme for carrying out this plan. 
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GUIDELINE 1.0 INSTITUTIONAL REQUIREMENTS 



The quality of a program for the preparation of teachers » is 
dependent upon total institution consnitment to and involvement in 
developing and coordinating that program. Total ooromitroent includes 

a. The coordination of all facets of personnel involved 
in the preparation of teacher candidates. 

b. The provision of adequate resources, human* material # 
and fiscal* for implementing the program. 

c. The provision of thorough training in subject matter 
areas . 

d. The development and effective application of a coordinated 
candidate selection* counseling and evaluation system. 



l.l.O TB£ INSTITUTION SHALL ENSURE COOPERATION AND COORDINATION OF 
ALL THOSE I«i0 ARE PARTICIPANTS IN THE PREPARATION OF CANDI- 
DATES. 

The following factors shall be included in a professional 
preparation program submitted for commission approval ; 

I. I. I Evidence of broad institutional involvement in and a 
commitment to program development . 



Within the teaaher education institution: The 
teacher preparation program should be an insti-' 
tutional program designed* implemented and sup- 
ported by appropriate all-canqpus committees* 
division heads* academic offices » and the insti- 
tutional administration. The program should be 
viewed* developed* and implemented as a total 
callus enterprise . 

Documentary evidence for I. I. I to include but not be 
limited to a description of: 

a. The composition of committees or groups involved 
and the relationship of one committee to the 
other. 

b. Frequency of involvement of groups. 

c. Steps groups go through in producing decisions 
related to program development. 
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1.1.2 Cooperating congnttnities > achool districts, teachers, 
yid teaser candidates/ carefully selected, involved 
in, and comnitted to program developntent. 

Bettieen the institutions aehool syeteitit and 
oommunity: The involvement of school district 
personnel, teacher candidates, and cononunity 
agencies in program development, implementation, 
and evaluation should be reflected in the program 
activities as stated. School districts should 
insure minority participation in proportion to 
minorities in communities served. Communications 
from the school district should include responses 
from parents and groups in communities served. 
Evidence should be provided to show that contri- 
butions from all groups were included in develop- 
ing the program. 



Documentary evidence for 1.1.2 to include but not be 
limi ted to a description of: 

a. The frequency, purposes and results of involve- 
ment of all participants including lay, non- 
educator, mendl^ers of the communities served. 

b. The basis on which all participants are selected. 



1.2.0 THE INSTITUTION SHALL PROVIDE THE HUMAN AND MATERIAL 
RESOURCES NEEDED TO CARRY OUT THE TEACHER EDUCATION 
PROGRAM. 

The following factors shall be included in a professional 
preparation program submitted for Commission approval ; 

1.2.1 Provisions for the continual improvement of the 
institution's staff and the improvement of the 
cooperating teacners in the school districis. 



Staff Comiitmenta: Staff assigned from both the 
teachers* education institution and from the 
public schools to work with teacher candidates 
should bet 

—Committed to achieving stated goals and 
objectives of the program. 

—Sensitive to the needs and skills of teacher 
candidates . 
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~-AbXe to create a leamin? environment condu- 
dve to creativity » independence > self -directed 
Xearnin?, and self improvement for teacher candi** i 
dates f for themselves » a;>d for other personnel 
involved in the program. 

—Able to view themselves as models for the ' 
development of the teacher candidate's attitudes 
and behaviors. 

—Thoroughly grounded in a subject matter area or 
areas ■ I 

— Able to promote learning ^ j 

Documentary evidence for 1>2.1 to include but not be 
1 imited to 

a. Statement of objectives for continual staff 
improvement which relate directly to program 
requirements » and a formal plan for achieving 
these objectives. 

b. julst of significant events that will take place 
for staff improvement which relates to 
objectives in 'a' above. Give the purpose, 
nature and frequency of each event. 

c. Statement of objectives for continual cooperating 
teachers* inaprovement which relate directly to 
program requirements # and a formal plan for 
achieving these objectives. 

d. List of significant events that will take place 
for cooperating teachers* improvement which 

relates to obiectives in.*c' abov^. ai^m 

the purpose, nature and frequency of each event. 

1.2.2 Assessment and assignment of appropriate insti- 
tutional resources to various aspects of the 
preparation program . 



Material ReBoureee: The effectiveness of any 
program ultimately depends upon the availability 
and proper use of appropriate resources. The teacher 
preparation institution should make available all 
material resources necessary for the achievemenS^ 
of the stated objectives of the programs. These 
resources should be sufficietit in quantity and 
quality to maintain the progrram as designed. 
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Docu nentary cA^idrncc for 1.2..'^ tn in.'huic ^ut not hr^ 
1 imitocFto: 



a. verification apr>roj»rint:<* n-^si^npents nf 

poni>li p facilit.ic?? nn<: f un(*n to irtvlonont the 
procran. 

1>. I.vidence that staff, mviter i I , inn facilitv allo- 
cations are iia^sc*: unon .^n ts'^"<? ^rt of proqran 
re';uiroipentn . 

c. A flescriotion of Jtatt an«l Iinw it will ix? 'itilizo'^ m 
the proaram. 

' • ' • ^ ^^^^^^^^"t and utilization o f _ ap propriat e cop^ munity 
resourcos. ^ 



Community Reaouraeo: Effective teacher functioning 
requires that the coimiiunity and its total resources, 
both human and material, be known and used effectively. 
The proper education of teachers will require that 
the candidate be provided an opportunity to acquire 
knowledge of the community, educational, social, 
conniercial, and governmental agencies supportive 
of program requirements? and skills in utilizing 
these resources in promoting learning. 



,^ , Documenta ry evidence for 1.2.3 to include but not be 
limited to a description of a formal plan 

--for assessment and utilization of community resources, 
supportive of program requirements, giving methods and 
procedures used in identification, assessment and uti- 
lization. 

1.3.0 TBE INSTITUTION SHALL PROVIDE FOR THE CANDIDATE TO MEET 
THE SPECIFIC SUBJECT MATTER KNOWLEDGE REQUIREMENTS FOR 
THE INTENDED CREDENTIAL. 

The following factors shall be included in a professional 
preparation program submitted for Commission approval ; 

1.3.1 Program ensures subject matter competence of 
candidates . ^ 



Subject Matter Competenae: The institution should 
provide teachers with knowledge of and experience 
with the content and processes of one or more 
subject matter areas and with an assured level of 
con^tence. The institution should develop per- 
formance criteria for teacher candidates who are 
expected to complete the subject matter programs. 
These criteria should be used in planning experi- 
ences for and assessing the ability of teacher 
candidates in the subject matter areas. 
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Docuinentary evidence for X»3.1 to include but not be 
limited to a description of s 

a. The provisions for verifying subject matter 
GOirqpetence of candidates within the required 
professional preparation program. 

b. Means for assuring that coursework has defined 
objectives that are consistent with the scope and 
content of the Commission's appropriate subject 
matter examinations. 

c. Evidence that the institutional evaluation measures 
defined objectives of courses described. 

1.3.2 Course content related to subjects commonly taught 
In" the public schools > as specified in the statutes 
and described in the curriculum frameworks adopted 
Sy"the Ceuifomia State Board of Education . 



Relation of Content to Curt^ieulum Frameworka : 
Content of significance in any subject matter area 
should be related to what is taught in the public 
schools. This suggests that subject natter content 
be related but not limited to the suggested subject 
matter used in public schools . TI- series of State 
Curriculum Frameworks prepared by Advisory Committees 
in each subject matter area and adopted by the State 
Board of Education form the basis for the development 
of courses of study as well as the selection of text-* 
books used in public schools. Programs designed to 
stress subject matter competence for teacher candi- 
dates should reflect an awareness of and a respon- 
siveness to the suggestions a id requirements of the 
State Framework for the subject matter area (see 
Appendix B) . 



Documentary evidence for 1.3.2 to include but not be 
limited to evidence of how course content is related to the 
suggested subject matter requirements of the State Curriculum 
Frameworks . 

1.4.0 THE INST7TUTI0N VdRLL PROVIDE THAT CANDIDATE SELECTION AND 
EVALUATION BE A SIGNIFICANT PABT OF THE TOTAL PR06KAM. 

The following factors shall be included in a professional 
preparation program submitted for Commission approval : 

1.4.1 Requirements for candidates* admission to the program 

ot teacher preparation based on a broad index/ including : 

. Academic achievement 

• Absence of criminal conviction that would preclude 
the issuance of a credential 

-15- 
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^ other eleroents such as the following should be included ; 

^ • Interview 

. Written recomaiendations 

. Prior experience with children and youth groups 

Documentary evidence for 1.4.1 to include but not be limited 
to a description of: 



to: 



a. 



b. 



The factors that are used to decide admissibility 
including determination of absence of criminal 
record which would preclude licensing and accept~ 
ability of academic achievement. 

The point (s) at which admission takes place. 



1.4.2 Provisions for a systematic evaluation > counseling , 
and advising program for candidates admitted to tSe 
teacner eaucation programs. 



Candidates auidance through the program reguires 
a systematic program of advising and counseling 
which is based on an evaluation of the candidate's 
program objectives . 



Documentary evidence for 1.4.2 to include but not be limite 



a. 



c. 
d. 
e. 
f. 



A guidance system b&sed on an evaluation of the 
candidate's program Utjectives. 

Citation of the types of evaluation 

(1) Self-Devaluation 

(2) External evaluation. 

Evaluation documents 

The record of tho counseling 

Number of times the student is counseled 

Advisor load 



1«4.3 Specific criteria listed for continuance of teacher 

candidates in the prograiPg including^ but not limited to : 

. Character and other personal attributes r e.g ., 
positive attitude, personal fitness, human 
responsiveness . 
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Documentary evidence for 1.4.3 to Include but not be 
I lndted~to a description of: 

a. The specific criteria used for continuance 

b. The process used in determining continuance » steps, 
by whom applied, types of action, appeal. 

1»4.4 Provisions for final review and evaluation of 

candidates upon completion of program and prior 
to recommendation or candidates tor credential . 
Criteria to include, but not be limited to ; 

• Mo candidate shall be recommended for credential ing 
unless he has demonstrated competence in reading , 
writing, and speaking English . 

Documentary evidence for 1.4.4 to include but not be 
limited to a description of: 

a. The specific activities performed in final review 
and evaluation, including: 

(1) Evidence that the final review process evaluates 
the candidate competencies consistent with the 
Professional Conq;»etence Requirements stated in 
your Program Approval Review Document 

(2) Who is responsible 

(3) Onder what conditions are the final review and 
evaluation conducted 

b. Specific criteria for evaluating candidates' capability 
in reading, writing, and speaking English, and how the 
competence is demonstrated. 

1.4.5 Provisions for evaluation of graduates after initial 
employment. 



Evaluation after Initial Employment: The 
i cooperative effort between ptxblic school systems 
and teacher education institutions makes possible 
continuing education and assessment. Institutions 
should seek to bring about arrangements with 
school systems that assures collection, analysis, 
and utilization of data from a valid representative 
sample of graduates from your program, after initial 
employment, that is consistent with the Professional 
Competence Requirements stated in your Program Ap- 
proval Review Document. 
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Docmnentaary evidence for 1»4»5 to Include but not be 
limited to a description of: 

a. Types of data collected 

b. Sample insit rumen ts used 

c. Sources of data 

d. Number and proportion of graduates 
surveyed 

e. Procedures used for collection, analysis, and 
utilization specified. 



1.4.6 Provisions for evaluation and improvement of the 
total professional preparation program on the 
basis of candidates^ and graduates^ performance . 



Evaluation for Pt^ogram Improvement: The institution j 
should develop a systematic proaram for col~ ! 
lecting and evaluating data on the performance 
of its graduates. Data collected should be used 
in making changes in the teacher preparation 
program in order to improve the performemce of 
taach'^rs trained in the program. Institutions 
may seek to work with school districts, concur- 
rently, in developing assessment of teacher 
performance and a follow-up evaluation of its 
graduates. Such a program when combined with the 
completion of the fifth year requirements, would 
enhance the potential of school district - insti- 
tutional collaboration in the education of teachers. 



Documentary evidence for 1.4.6 to include but not be 
1 imi ted to a description of: 

a. Types of data ^Tollected 

b. Sample instruments used 

c. Sources of data from representative sample 

d. Teacher candidates and graduates surveyed 

e. Procedures for collection, analysis, and 
utilization specified 

f . How data will be used for program improvement 
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GUIDELINE 2.0 PROFESSIONAL EDUCATION COURSE REOUIRE^tENTS 



Professional education courses constitute a vital part of the 
professional preparation of teachers. These courses, along with 
the candidates subject matter program, general education require- 
ments » and student teaching, make up the basic formal program from 
which the teacher candidate carries out his teaching function. 
This guideline relates only to professional education courses. 

2.1.0 THE INSTITUTION SHALL PROVIDE A PROGRAM OP PROFESSIONAL 
EDUCATION SUITABLE AND ADEQUATE TO THE GOALS DEFINED AND 
ONE WHICH PROVIDES FOR THE DEVELOPMENT OF NECESSARY 
UNDERSTANDINGS AND COMPETENCIES. 

The following factors shall be included in a professional 
preparation program submxttea for Commission approval s 

2.1.1 At least nine semester units of professional 
education courses approved by the Commission ; 



Required Ppofessional Edueation: The time devoted 
to required professional education for the preliminary 
credential is limited to that normally required for 
nine semester units of course work. Each institution 
is encouraged to use its own pattern of experiences 
in developing these comoetencies. 



Documentary evidence for 2.1.1 to include but not be limited 
to a description: 

a. Specifying that the professional preparation program 
contains at least nine semester units in Professional 
Education Coursework, exclusive of a three unit 
course in reading. 

b. Of all available patterns in which the required 
Professional Preparation Program unit requirement 
can be met. ^ 

c. Specifying th© number of units in the academic year. 



^ The Professional Preparation Program must include one semester 
of full-time stu'jf»n^ *F»arhinr ''nvivalfn*. no* less than ]2 
rorr.ester units in proprar^B rf ?i. e.*»-^«5t« or tjnlts or less. 
Frojf^rams in excess of 2U aemester unite shall provide student 
teaching equal to no less than one-half of the total program 
in seaaster units or equivalent measures, in accordance with 
the Ryan Act* 
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GUIDELINE 3«0 STUOEIVT TEACHlNn REQUIREMENTS 



Practical field expRriRnce, provided for the candidate to acquire and 
demonstrate competencies aa a teacher, I3 a primary &im of the «yan Act. 
Thla practical experience, ulthin the school environmen ts muat be well 
designed as an Intensive and realistic experience. 

3.1.0 THE INSTITUTION SHALL PROVIDE A STUDENT TEACHING EXPERIENCE UIHICH 
IS TO RECEIVE THE MAJOR EMPHASIS IN THE PROFESSIONAL PREPARATION 
PROGRAM, AND SHALL PROVIDE FDR INTENSIVE, THOROUGH, REALISTIC 
EXPERIENCE WITH CONTINUOUS AND VARIED RESPDNSIHILI TIES IN THE 
SCHOOL WITH THE EMPHASIS ON CLASSROOM INSTRUCTION. 

The follouilnq factors shall be Included In a profeaalonal 
preparation prooram submitted for Commission approval ; 

3.1.1 No more than 12 semester units may be dealanated as 
prerequisites to student teaching . 

. Maximum of nine semester units In professional education . 

. Three or four semester units In teaching pf readlno . 

Documentary evidence for 3.1.1 . Provide a list of prerequisite 
required professional preparation program elements and the number of unite 
for each with the unit count clearly displayed. 

3.1.2 Indication In specific terms of hou each offering In 
professional preparation ulll contribute effectively to 
the experience, performance, and excellence of the 
candidates . 

Documentary evidence for 3.1.2 to Include but not be limited to 
a description of: 

a. The Qoala and objectives stated In measurable terms for 
each of the required professional preparation program 
elements, accompanied by a statement shoiulng houi each 
course performance requirement Is Intended to contribute 

to the excellence of the candidate during student teaching. 

b. The minimum experiences to be provided the candidate In 
each required professional preparation program element. In 
order to attain the objectives specified for each element. 

c* The minimum crlterle by which the candidate's performance 
shall be measured, es related to the objectives specified 
for BBCh required professional preparation program element. 

d. List of the leerner'B responsibilities in terms of the 
selected criteria. 
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iif.SI C\)f\ AVAILABLE 



e. Oeacrlption of provisions made for each teacher candidais 
to knou precisely yhat is expected of him in each program 
element (professional courseuork, field experience, and 
student teaching) exactly hoy he is expected to accomplish 
lU 

3.1.3 Provision for the administration and monitoring, of the 
entire student teaching prereouisite proaram . 



Administration and Continuous Revieui: The total required 
professional preparation program should be designed to 
assist the candidate to function effectively during the 
student teaching experience. The institution should 
provide resources for maintaining: 

1. A continuous revleu and evaluation system designed 
to ensure that the objectives for the required 
professional preparation program elements are 
directly related to and articulated uith student 
teaching objectives. 

2. A pattern for efficient and effective administration 
of the required total professional preparation program, 
including Etudent teaching. 



Documentary evidence for 3.1.3 to include but not limited to a 
description of: 

a. The system for administering and monitoring the required 

professional preparation program to ensure that each program 
element continues to provide the understandings and compe- 
tencies required for student teaching, including methods 
used for coordination and control. 

b* Title(s) of personCs) responsible for implementing the 

monitoring system and specific monitoring responsibilities 
related to each required professional preparation program 
element. 

c. Title of person responsible for overall administration of 
the monitoring system. 

d. Hoy the information is gathered, analyzed, and disseminated. 

Field Experience, including student teaching, offered in the 
regular four-year undergraduate program . 



Field Experience: The broad ranqe of experiences in the 
schools and communities should provide contacts yith 
students, teachers, administrators, and community personnel 
In a variety of settings. (!>/>Muirr.d of public inatiu-- 
taons and nortfiitted in Drivatr? inst- itut inns^ 




Oocuroentarv evldencB for 3»I>U to Include but not be limited tot 

a* List of the types of field experience made available to 
candldatea. 

b. Identification of the points at which the field experiences 
occur In the four year program. 

3.1.5 Provlalon for a student teaching experience. Including ; 

• One semestar of fulI-tlros student teachlno (not leas 
than 12 semester units) or its equivalent . 

. Student teaching experience that la Intensive, extensive 
and varied for each candidate. 

• Croas cultural . 

• Reasonable and limited concurrent courseioork . 



Student Teaching: The baalc program and all alternative 
programs shall - 

-x- have one semester of full time student teeching equiva- 
lent to not less than 12 semester units In programs of 
Zk semester units or less. Programs In excess of 2*» 
semester units shall provide student teaching equal to 
no less than one-half of the total program in ssmsater 
units or equivalent measure. 

~- provide student teaching experience at more than one level. 

— assure sufficient experience in full day teaching for the 
candidate to demonstrate attainment of skills and compe- 
tencies necessary to assume a full instructional role 
without master tescher support. 

— assure student contact sufficient, at least for the 
candidate to demonstrate with Individual students, smsll 
groups, and whole classes each and all of the under- 
standings and competenclea specified by the Institution 
in rssponse to the Professional Competency Requirements 
of the Commission's guidelines. 

— sssure for each candidate, a student teaching experience 
in one cultural setting substantially different from his 
own. 

— assure that whsre concurrent eoursework is reauired it 
sttbstantiaXXy contributes to the candidate's 
development end demonstration of the under standings 
end eonpetencies specified in the progreoi. 
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Dpcumantarv evidence for 3.1.5 to include but not limited to a 
deacrlption of: 

a. Indication of levels of assignment* 

b. Daacription of length in eac^> assignment. 

c. Description of the daily assignment. 

d. Description of the specific outcomes the student teaching 
ia designed to achieve. 

e. Daacription of the degree of involvement in the non- 
teaching phase of the school's program* 

f. Description of ethnic and socio-economic composition of 
schools in bthich teachprs are aasigned. 

g. Description of hou the crass>*cultural experiencea are 
provided. 

h. List of the concurren*: courseuork required of student 
teacher a. 

3.2.0 THE IWSTITUTION SHALL PROVIDE FOR THE COOPERATION AND COORDINATION 
OF ALL WHO ARE PARTICIPANTS IN THE PREPARATION OF CANDIDATES. 

The follOMino factors shall tie Included in a profeasional 
preparation program submitted for Commission approval ; 

3.2.1 Careful acreeninQ in the selection of master teachers 
and student teacher supervisors. 



Master Teacher Selection: The institution should establish 

»^alid criteria and procrclurcfs t'or sf^loctinrr rrqular 
teachers and collo^jr 5u:x»rvisorK who ';:uide tho t.rdinir»c 
sxncrionces of the cnndidntc. !>ofiular teacii^rfs who v;orI. 
tiith teacher candicater? are key r>or.^ons in their 
trainina. These t«vich<TS sliouh: fodols for tho 
hehavlor of teacher oanditlates dtjrii^ ami after sttjdent 

toachlnft. 

Documentary evidence for 3.2.1 to include but not be limited to: 

a. Specific list of criteria used in selecting the master teacher. 

b. Description of the decision-making process for screening end 
selection of the maater teacher. 

c. Specific list of criteria used in selecting the college 
supervisor. 

d. Description of the decision-making process for screening end 
selection of the college supervisor. 



3*2*2 C ooperation and coordination betuteen col lege supervlBora , 
maater teachera. and candidates. 



Coordination of the Training Team: The Institution should 
provide for the coordination of all resources used In the 
education of the candidates. The candidate should tse 
aiiiare of the coordination efforts of his training team. 



Documentary evidence for 3.2.2 to include but not be limited to 
description of: 



a. 



The system for coordination and cooperation among all 
individuals Involved in the studF*nt teaching component 
of the program. 



2o 
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GUIDELINE 4.0 PROFESSIONAL COMPETENCE REQUIREMENTS 



THE INSTITUTION SHALL PROVIDE FOP. A PROFESSIONAL PREPARATION 
PROGRAM WHICH WILL DEVELOP L:IDERSTA*\*DINGS AND DEMONSTRABLE 
COftf^ETLNCIES IN CANDIDATES. 



Institutions iray provide for the candidate to extend his 
competencies well beyond any stated minimums by individual* 
izing and pcrsonalizxna proararrs in a variety of ways. The 
scope and rancre of objectives selected should reflect the 
unique philosophy and professional orientation of each 
institution and should be based on identified needs. 



The follov/ino factors shall be included in a professional 
preparation prooran subntted for corjuission approval t 

4.1.1 Provision for the develosrnent of understandings and 
conipetencies » inclUQinc rut not iirritec to t 

• Professional and legal reguireirents and responsi- 
bilitiesT ' 

• Self -assessment and self-irrorovenent. 

> ■■■ ^i i i ■ ■ mm ii L ii I f ^i i t^^ , .^ ■ iP^ 1 ■■■ w » ■ I ■ III 

• Communication processes between teacher-'pupil» 
teacher'^pgrent , teac;;er~coll«nf:ue» teacher-' 
community , teacner~ac:n.iin x s t rat or » 

• Knowledge of cultural differences in students 
and communitiesT 

• Diagnosis of learning orobloms of students 

• The learning procosr,. 

• ^v^^v^ation of student achievement. 

• Prescription and direction of student learning 
programs . 

• Selection and use of various instructional 
materials. ' 

4.1.2 Provision for the dove lonnent of u nderstandings of 
and comnotcnciOK in cl^innroctn conTIuct ana organi- 
2ation» inclucTinr? but not limitoci to t 

• L nvirontront anc* atmosnhoro of the classroom. 

• Var>_ o^s tyron of cl.ir»r»roon ornani gation» e.g*» 
self~containoc» tcnr toacning. 
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• Planning and development of measurable perfortnance 
objectives and lessons for individuals and groups 
on a daily, wee kly, and l ong-term basis . 

4.1.3 Provision for the development of understanding and 
competence in teaching techniques, including but"lvot 
limited to t 

• Discussion 

• Critical thinking, problem solving 

• Question - answer process 

• Controversial and sensitive topics 

4.1.4 Provision for the development of understandings and 
competencies in effective use of subject matter, 
including but not limited to ; 

• Organization 

• Selection 

• Presentation 



» Application 
• Interpretation 



Documentary evidence for 4.1.1 through 4.1.4 to include a 
comparative program summary (matrix) relating required professional 
program objectives defined in 3.1.2, to the above stated 
professional competence requirements. 



V ' 
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GUIDELINES 5.0 READING COURSE REQUIREMENTS 



To be able to facilitate learning in all areas, the teacher 
candidate must be able to assist his students in comprehendinq and 
interpreting written materials. Therefore, the institutions should 
provide the teacher candidate with knowledge and skills needed to 
teach students to read. 

5.1.0 THE INSTITUTION SHALL PROVIDE A COMPREHENSIVE COURSE IN THE 
TEACHING OF READING NOT TO EXCEED 4 SEMESTER UNITS OR THE 
EQUIVALENT IN WHICH THE CANDIDATE WILL DEMONSTRATE A KNOWL- 
EDGE OP VARIOUS METHODS OF TEACHING READING TO A LEVEL DEEMED 
ADEQUATE BY THE COMMISSION. 

The following factors shall be included in a Professional 
Preparation Program submitted for Commission approvall 

5.1.1 Understand the nature of reading. 



The teacher candidate should demonstrate knowledge of: ' 

— the interreiatedness of listening, speaking, reading, 
writing and thinking, and the psychology and 
physiology underlying these processes. 

— environmental factors that influence the desire 
and ability to learn to read, and the need of 
cultural reinforcement* 



5.1*2 Understand methods and materials for teaching reading 
skills. — — — 



The teacher candidate shall demonstrate a knowledge 
of and ability to use effective teaching methods in 
developing the following skills: 

— word recognition and analysis; 

— ' vocabulary and concept development; 

— linguistic analysis, including intonation, sentence 
patterns and structure; 

— comprehension (including the literal, interpretive, 
critical, and creative asoects); 

— Study techniques in the content field; 

— library and reference techniques; 

— reading aloud 
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The teacher candidate jshall demonstrate the ability to 
analyze and use a variety of materials for teaching 
the seven skill areas listed immediately above, 
including state adooted texts and other media. 

5.1.3 Devise classroom techniques and materials that provide 
tor diversity in pupil abilities and that also provi'de 
for ethnic and socio-economic factors. Use"imaqina~ 
tion in organizing instruction > and preparing and 
using appropriate »nate rials to meet individual 
d itterences . 

• Diagnostic and prescriptive teaching to provide for 
individual differences. 



The teacher candidate shall demonstrate the ability 
to use: 

— criterion-based, standardized, and other appro- 
priate tests to construct profiles of skill needs 
of pupils; 

— suitable record and skill profiles for planning 
instruction; 

— flexible organization of classes for various kinds 
of learning; 

— skillful questioninq techniques; 

— differentiate reading assignments from content texts. 
The teacher candidate shall demonstrate knowledge of: 

— pupil's psychological, physical, emotional, and 
social characteristics which affect their reading. 



5.1.4 Understand theories, programs, and organization for 
teaching of reading . 

The teacher candidate shall demonstrate knowledge of: 

— theories of teaching reading; 

— reading instructional approaches; 

— the varieties of school organization for teaching 
reading (i.e. self-contafned class, open space, 
departmentalized) . 
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5.1.S Stimulate pttpils* interest in reading . 

The teacher candidate shall demonstrate ability: 

— to stimulate pupils' interest in reading; 

— to be sensitive to deterrents to reading English, 
including family and peer factors and ethnic, 
socio-economic, regional, and linguistic differences; 

— as a model reader and communicator and a knowledge 
of how teacher expectations affect pupils* learning. 



5.1.6 Understand critical challenges for reading teachers, 
including but not limited to ; 

• Understanding of ethnic, socio-economic, and 
dialectal differences which can deter reading 
progress . 

The teacher candidate shall demonstrate awareness of 
and ability to make effective use of: 

— techniques for evaluating his own teaching of 
reading; 

— approaches to inservice in reading; 

— professional organizations, journals, and texts as 
sources of knowledge and local sources [book shops , 
school supply houses, storytellers) as materials 
and resources for teaching reading. 



Documentary evidence for 5.1.1 through 5.1.6 to include a 
comparative program summary (matrix) relating required professional 
program objectives defined in 3.1.2, to the above stated professional 
competence requirements. 

5.2.0 THE INSTITUTION SHALL PROVIDE THE CANDIDATE WITH EXPERIENCES 
WITHIN THE SCHOOL SETTING. 

The following factors shall be included in a Professional 
Preparation Program submitted for Commission approv al; 

5.2.1 Apply knowledge and skills of reading instruction within 
a school setting, such as laboratory and tutorial 
experiences . 

The teacher candidate shall spend a specified number of 
hours teaching reading both to individuals and to groups 
of pupils and shall demonstrate successful application 
of knowledge and skills of reading instruction within 
the school setting, in such experiences as laboratory 
and tutorials. 
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Documentary evidence for 5 > 2 . 1 to include but not be linited 
to a statement identifying the location and the evaluation of the 
field experiences which directly relate to the application of skills 
and knowledge from the program in the teaching of reading. 

5.3.0 THE INSTITUTION SHALL REQUIRE THE CANDIDATE TO DEMONSTRATE 
HIS ABILITY TO READ WELL. 

The folloving factors shall be included in a Professional 
Preparation Program submitted for commission approvall 

5.3.1 Demonstrate fluent oral reading and his knowledge 
of word structure » comprehension, analysis of 
author's purpose, and flexibilityl 

Documentary evidence for 5.3.1 to include but not be limited 
to a description of the means used for the candidate to demonstrate 
his oral reading ability within the reading course. 
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PAPT III. 
APPENDICES 



G£OftGE A GUSTAf SOM. Exvcunwe $«cr«t«rv 
1070 0 STREET 
SACrtAMEMTO 9%Bt4 



cuioELiXES t:sTABi.ism:i) n\ 

THE COMMISSION FOR TKACIU-IH PHEPAHATION AND LK ENSINf; 

The Commission believes that the quality of oducatitm can be 
enhanced by improving the quality of teachers. To produce the best 
quality of teachers possible and to conform with the goals f>f the State 
Board of Education and the legal requirements of the State of California, 
the professional preparation program submitted for Commission apprtival 
must be consistent with the guidelines on the foUr»wing pages. 

These guidelines were adopted by the Commission for Teacher 
Preparation and Licensing at its regular meeting held on April 7. 1972. 



- 33 - 



4> 
CU 



M 



o 

M 



o 



8^ «2 01 

o o o 

H 4> iH 

EC 10 




M 












4* 
















a 








E 




a 
















o 




c 




o 








4^ 




(0 




M 








r-l 




















c 




CO 






• 








a> 






iU 


CO 






o 




<0 


tA 







01 



o 

c: 

I 
s 



o 

I 
I 
I 



to 



tA t* 0 



p to 0) g 

0) o 
CO <rl ^ 

^ X> 0 
O 9 0) <e 
t> outs O 

f 
t 
I 



s 

c 
o 

G 1-4 © 



O 



SU CO 

^ o 

0) o 
O C 

§s 

CO (A 
.O CO 



iH 
O 



0) 

to 

r4 
O 

to 
x: 

% 

(0 
0) 
C 



0) 

o 



i: 



0 x: 

1 * 

c ^ 

to 
c 

P lU 

^ a 

K 

41 O 



4> to 



4» • 

31 



BEST COfY AVAIlAUU 



«0 

ft. 



o 



o 



2 



i 



ca 

0« 



a 

C9 

> 4> 

Sc 

to 

>v O ♦ 
to V« 

« S £8 

cs u 

^ ta <Q 

> ^4 o 
P > 3 

a« m a> 

ft 
I 
t 



o 

tt-i 
c 
o 











> 


in Q 4> 






0 






ctt 0 






«i «1 


^ 4* 


0 * 


^ 4> 3 


^ (A 




SI v4 






on 


% <U 






♦ C 


0 <t> 01 




^ w 
















^ o 


to 






•* 


C <1> CS 




to 0 


0 {4 ^ 








o si 


4» (;Q 


4^ 0 0 

3 






3 ^ 






c c 

*^ 


fi C 


0 ^ 




> i<4 ^ 


c S 


s g 


<u sw ^ 












P o 




^ V M 




(ft % 






fi (/) 




O 








<A Ol 






C 




¥S en 




> M (Q 


^ s 


fi- 




^ to 






(A O 












r-l Oi 


x: a 






2 






0 0 


^ 0 e< 






c 


* - 


s ^ 


lU 0 lU 




a a 


0 0 0 






^ 4^ U 4> 












c &. 0^ a> 




4» 


0 4^ 


0 p 


0 E 4^ ^ 


<H 




*^ 0 *^ 

w u 


^ t3 














> c *2 ^ 
p 0 c 






C art g 




4» 


CU P V 



CO 

2 

O 

c 
o 



> 

o 



G 0 ^ 



O C ti 

« 3 3 



Et 

flu a> 

t 
I 
I 



c 

Q 

M 

CS 

o 

01 



! 

CO 

ao 

0 tn 

a> o 

c a 
4^ 

c> to 

(A Q> 

01 <f> 
r4 U 

A> O 

«< o 

I 
I 
I 



cn 

M 
w 
o 

o 



i 

I 



o 
n 
t 

g 



0) 

> 
o 
u 
r. 

s 

tn 
C 

o 

:> 
u 

<H 



o c: 

« fl> V 
flS 

a'*> 
art. 

(4 o 0; 

0; 

4> S ^ 



O f9 



3 

C (tS 0 
o a» 

4^ Oi 
O -H C 



o 



6 

s 

S CQ 

o c 



1^ 

0> 



ft fl5 



M a» 0) 
t, o ^ o 

C^4A 4> O 



•^2 2 



o 



a 

I 

CO 



C S rt o « 
o> «c :^ 
T« o> ctf 44 n 

Q> a > <^ 
0) > ^ c 

<U «H f-H M O 

0 M c: o 

> O C 4» ^ 

o a> c ^ 

a w ^ 

rH 4* o> ^ 
1-4 v» o 

StO o <-» 
^ (4 
V3 a o> 

C O 1> ••H J> 

o x: N a» •«-< 
Ti x: o 

4A a> _ 

4> C « f-* «H t/rf 

^ 4^ i: n 
*4 1^ « w c» 

«> a a ^> 
^* K K c p s> n 

01 o m tt t4 o 



o 
o 

Cj o 
oca 



o 
o 



ERLC 



• 35 - 



3^> 




7t 

o 

M 
M 

M 



o 

s 



(a 



9> 

o 




3 ^ 



c 



0) 
O 

c 
Pi 

K 
0) 

O 

€0 

44 

c 
a> 
•o 

a 

c 
o 

to 

> 

g 

t 
I 
I 



4> 

a 



§•1 



J: r-l 

a* v4 

or 
44 0; 
C 

0) » 
t? ** 

o 



4.^ tn 
• 

^ 0) 

o *^ 

a> 

to 

D i-l 
C 

a5 



K 

0) 

> 

(A 
C 

0* 



4> 01 
4-» 

a> «4 

G 

C 

a 

K ^ 

^ o 
a> -o 

C 01 
0) > 

** q 



X 



0) 

s 

c 

O 

§ 

o 

44 



CO C 

4^ a> 

M O 

o 0; 







% 








M 








0 




















r» 






9% 






















lA 






9} 














Vi 










W 
























/It 


C 






0 










•* • 












fM W 






J* 
4* 




• 




0) 








(4 




a> 




3 5 








4> 


> 










c 








a 


0 C 




3 


0 cs 




0 


C 








lU 


-a « 


C 










i> 








m 


c 0 


0 




r. 


Ll 


x» 












44 


m 


3 






V* 






Q> 




a4> 


ti 


3 


0 u 




4> 


0 CO 




to 


0 1? 


1 




1 


1 




1 


1 




1 



•H 
4A 
v4 

v4 

c 
o 

£ 

c 

CO 

4^ 

c 



3 
0) 



0) 



•s 

(0 



i 

o 
(4 



4^ 

0 
0> 
> 

g 



t 

rH 

0> 

to 

CO 
4^ 

c 

0) 

Vl 

? 

0> 
CO 



CO 

M 

M 

u 

O 



a> 

in 

4r4 

3 

cr 

0> 

£ 

a 

o 

9 
01 



4J 

a> CO 

O 



a> 4^ 
(4 n) 

CO tJ 

4:1 «^ 

^ CO O 
O 

o o 

O ^ (0 



Ci. 



CO O 01 

Sox: 
tn a 4> 

C C 
O C ^ 

•H CO 

^ ta 
3 C 4» 
** O « 

^ ^ CO 

«> 4> Q. 

t/> CO «H 

C o 

0; o 
J= o 



(4 

> 

O 

u 



t4 

(0 

a 



3 4* 

^ 0) 
£ {0 4i> 

o «0 
44 ^^-H 

1-4 o> (.^ 
(0 o 01 

o 3 o 

•r4 C 

to a a> 
u c 44 

0) fH i> 

0) a 
o > tf 
t4 0; o 

ax? o 



rt t« 



ERIC 



- 36 • 



3G 



BtST CUl'Y AVAILABLE 




9 



8S 
O 
H 

2 

s: 

CU 
S 

M 



I 

8 



^ 8- 

•-4 O) 



I 



s 

x: 
o 



« i 

-Is 9 



o 

i 

i2 

u 



o 



5 



i 



^ • 

to n 

IS 

I 
I 

f 



M c 

5 t> « TJ 

M HI e % > 

O CO O f4 g 
O O 4bi» H 

8 a o )U a> 

go. o 6 
o c 
to e la «H o 

•H N CO 

a> to t> M «^ 

V> <H C 
<H d C CO Q> 

:> > £ w^4» 

4> H 4> fi« fit 

I 
I 
I 



u 
o 
u 

s 

> 

a 

o 

? 

I 

o o 

to c 

22 

a a> 

§ s 



P 



C 

o 



I 

u 
o 

(0 



e 

to 

8 

a 

O 0 

^2 



4» 

(0 

2 

0) 



2 
2 

O 

10 

^ ft* 

^5 

0) 

a:i 

O 6 



to 

fO 



4» C 

p p 



fO ^5 

S> C CO 



fO<D 
2? ^ 



(0 
r-l 

§• 

CO 



IS 

I 
I 
I 



i 

CO 

I 
t 
t 



is? 

2? 

II 

t 
t 
t 



I 

0» 

II 

ii 

32 

o u 

to a> 

t4 to 

I4 o» 
a> ^ 



4> 



Cr*4 
O CO 

«> u 
^ 4^ 

to 

St: 

22 

O 
O (0 

eo 

iM to 
W CO 

(0 o 
«0 • 

#^ 01 

at (0 

Is 

O M 

«;< 

M V 01 

a <o a 
a K 

< CO o> 

t 
I 
t 



s 

c 

0> 



3 & >» 

#-4 K 4* 



2 



8' 



(A 
» 

U 
M 

o 




f • 



4hI 
0) *> 

4> (0 

0> r-t 

«o o 

80 

a 

01 

«-4 XZ 



9 



e 
o 



o 



« o> o ;a 
0» CO <o 

t4 r-t 4* 

«i o> 

e ^ 0» U T9 
<H A> 44 Qt 

tCO 10 2_ 
▼4 O 01 
S« OI»<OM S 
O tn C U 9f 
O ^ « CO 0> 



4> 

9 to 

4^ 01 
to 01 
0> 

01 a 

fi K 



5 

0> 
4* 

•a 

5 . 

01 

22 

a*4» 

2>. 

4» 

r-l «r4 
M r-l 

S2 

40 0 

C to 

53 



l5 
22 

to 4* 

5g 



1« 



